History Skills Progression Overview
Through the IB PYP curriculum, Girton Glebe develops inquiring, knowledgeable and caring young people who help to create a better and more peaceful world through an education that builds intercultural understanding and respect.
Through our 6 core values, we aim to develop children at Girton Glebe who are:
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Curious: inquisitive and inquiring
Aspirational: striving to achieve
Responsible: understanding of their involvement in their education and the wider world
Empathetic: welcoming of others’ opinions and valuing the feelings of others
Persevering: appreciative of the learning journey
Respectful: inclusive, local and global citizens

This progression document is organised through three connected strands: Chronological Understanding, Historical Inquiry, and Knowledge & Interpretation. It is designed to show how pupils' disciplinary understanding develops cumulatively from EYFS to Year 6 while remaining rooted in the school's current History Curriculum Overview.
	Chronological Understanding
	How pupils develop a secure sense of time, sequence, duration, period, concurrence, change and connections across the past.

	Historical Inquiry
	How pupils ask historical questions, work with evidence and interpretations, reason about cause, consequence, change, continuity, similarity, difference and significance, and construct supported conclusions.

	Knowledge & Interpretation
	The substantive historical knowledge pupils encounter through the school's units and the increasingly sophisticated interpretations they are expected to make from it.





Chronological Understanding & Prior Learning
Progression from an everyday sense of past and present towards a chronologically secure understanding of British, local and world history.
	EYFS
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Use everyday language to talk about the past and present: now, then, yesterday, before, after, old and new.
Sequence familiar events from their own lives and routines.
Recognise that people, places and objects can change over time.
Begin to distinguish events that happened before they were born from events happening now.
	Sequence familiar events, people and objects within a simple chronological framework.
Use vocabulary such as past, present, before, after, a long time ago and within living memory.
Recognise the difference between changes within living memory and events beyond living memory.
Use family trees, toys and personal histories to connect individual lives to a wider past.
	Place significant people and events in chronological order and recognise that studied individuals lived in different periods.
Use dates where appropriate and describe whether events are recent or more distant.
Make simple comparisons across periods, including activists, explorers and other significant individuals.
Recognise that historical people and events can be connected even when separated by long periods of time.
	Use dates and chronological vocabulary with increasing accuracy, including BC/BCE and AD/CE where relevant.
Understand that prehistory is the period before written records.
Sequence the Palaeolithic, Neolithic, Bronze Age, Iron Age and Roman Britain.
Recognise duration, transition and overlap: historical periods do not always begin or end suddenly.
Place local developments within a broader British chronological framework.
	Sequence Anglo-Saxon settlement, Viking raids/invasion and the struggle for England through to 1066.
Use dates, centuries and periods to locate events securely.
Explain chronological connections, including how Roman withdrawal created a different political context for later settlement.
Recognise overlap and concurrence between Anglo-Saxon and Viking communities rather than treating periods as isolated blocks.
	Place Ancient Egypt, Ancient Greece and the Kingdom of Benin within a broad world chronology.
Use BC/BCE, AD/CE, centuries and duration accurately.
Recognise that societies in different parts of the world existed concurrently and developed at different times.
Make chronological connections between ancient and later societies and identify long-term continuity, change and influence.
	Construct and use timelines that connect local, British and wider-world developments.
Sequence WWI, WWII and post-WWII Britain securely and locate them within the 20th century.
Identify turning points, trends and periods of rapid or gradual change.
Compare developments within and across periods and recognise that events occurring in Britain were connected to wider international events.

	Common misconceptions / points to watch
Pupils may: 
· view “the past” as a single undifferentiated period rather than developing a sense of relative distance and duration
· assume historical periods occur in near, consecutive blocks rather than recognising transition, overlap and concurrence
· misunderstand chronological conventions such as BC/AD, centuries and the direction in which dates operate 
· assume historical change happens suddenly and uniformly, rather than at different rates and at different times in different places
· struggle with BC/BCE and AD/CE
· fail to recognise that societies studied separately may have existed concurrently, leading pupils to construct a false sequence of world history 

TOP TIPS 
· Keep cumulative timeline visible. Don’t start brand-new timeline for every unit. Regularly locate new learning alongside already studied periods so pupils build a mental map of history 
· Always ask “what else was happening?” – explicitly show when periods and civilizations overlap. 
· Show duration proportionally. Where possible, timelines should reflect how long periods actually lasted. A six-week unit on WWII should not visually appear equivalent in duration to thousands of years of prehistory. 
· Use chorological anchors repeatedly. Select a small number of memorable dates/events and keep returning to them. Pupils do not need hundreds of dates; they need enough secure anchors to locate new knowledge. 
· Teach chronology vocabulary explicitly. Regularly model and expect words such as before, after, during, earlier, later, century, decade, period, duration, concurrent, BC/BCE and AD/CE as appropriate to the year group.
· Physically manipulate chronology. Human timelines, event cards, washing-line timelines and “Where would this go?” activities are often more powerful than simply copying a timeline into a book.
· Make connections across year groups. Prompt pupils with “Where does this fit compared with the Romans you studied last year?” or “Was this before or after the Great Fire of London?” This turns prior learning into a chronological framework rather than forgotten individual topics.


Historical Inquiry & Prior Learning
Historical inquiry is cumulative: younger pupils encounter the same disciplinary ideas in simpler forms; increasing sophistication comes through the quality of questions, evidence, reasoning and justification.
	EYFS
	Year 1
	Year 2
	Year 3
	Year 4
	Year 5
	Year 6

	Ask and answer simple questions about familiar people, places and events in the past.
Explore photographs, objects, stories and places as evidence of the past.
Notice similarities and differences between past and present.
Talk about what a source might show or tell us.
	Ask simple historical questions: What happened? What was it like? What changed?
Use photographs, objects, oral accounts, stories and simple written sources to find information.
Sort and compare evidence from 'then' and 'now'.
Give a simple reason for an answer using something observed in a source.
	Choose relevant information from provided sources to answer a historical question.
Compare two sources or accounts and identify similarities and differences.
Use evidence to suggest why people acted as they did.
Begin to distinguish between what a source shows directly and what we infer from it.
Explain why a person, place or event may be historically significant.
	Distinguish between primary and secondary sources.
Use more than one source to investigate a question and combine evidence into an answer.
Ask questions about cause, consequence, change and continuity.
Recognise that archaeology and written evidence reveal different kinds of information.
Explain that gaps in evidence can limit what historians know, particularly about prehistory.
	Compare different accounts of the same event or period and explain why they may differ.
Question sources rather than accepting them at face value; consider creator, purpose and context.
Use evidence to explain multiple causes and consequences.
Investigate change, continuity, similarity and difference across Anglo-Saxon and Viking Britain.
Select relevant evidence to support a historical conclusion.
	Evaluate the usefulness and limitations of sources for a particular enquiry.
Recognise perspective, purpose and potential bias in historical accounts.
Compare interpretations and explain why historians may construct different accounts from evidence.
Develop explanations involving several connected causes or consequences.
Judge significance using explicit historical evidence and criteria.
	Devise and refine historically valid questions.
Select, evaluate and synthesise evidence from a range of sources, recognising limitations and provenance.
Distinguish evidence from interpretation and evaluate competing interpretations.
Construct sustained explanations of cause, consequence, change, continuity and significance.
Reach and justify conclusions while acknowledging uncertainty and alternative interpretations.

	Common misconceptions / points to watch
Avoid presenting sources as transparent 'windows on the past'. A source can be useful without being wholly reliable. Avoid single-cause explanations, hindsight/inevitability, and stereotypical assumptions that people in the past were less intelligent or all thought alike.


 
Disciplinary concept progression
	Concept
	KS1 foundation
	LKS2 development
	UKS2 development
	By end of Y6

	Evidence & sources
	Use sources to find out about the past.
	Combine source evidence; distinguish primary/secondary; recognise gaps.
	Evaluate provenance, usefulness, limitations and perspective.
	Select and synthesise evidence appropriately for an enquiry.

	Cause & consequence
	Give simple reasons why something happened or changed.
	Identify more than one cause/consequence and make links between them.
	Explain relationships between causes and weigh their importance.
	Construct supported multi-causal explanations and recognise unintended consequences.

	Change & continuity
	Identify what is the same/different between then and now.
	Describe patterns of change and continuity across a period.
	Compare rate, scale and nature of change across periods.
	Explain patterns and turning points using evidence.

	Similarity & difference
	Compare people, objects and ways of life.
	Compare groups and societies within a period.
	Explain diversity within societies and across places/times.
	Use comparison to challenge generalisations.




Knowledge & Interpretation
This section defines the minimum substantive historical knowledge pupils should be explicitly taught and expected to retain. Core dates are deliberately selective chronological anchors, not a requirement to memorise every date encountered. Core knowledge statements specify the factual content that should underpin enquiry and interpretation. Unit planning may add detail, but should not omit this entitlement.
EYFS
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	Foundations through Understanding the World
	CORE CHRONOLOGY
• Know that the past means things that have already happened and the present means now.
• Use before, after, then, now, yesterday, old and new accurately in familiar contexts.

CORE KNOWLEDGE
• Know that they were babies in the past and have changed over time.
• Know that parents, grandparents and other adults were children in the past.
• Know that photographs, objects, buildings, stories and people's memories can give information about the past.

KEY VOCABULARY
past, present, before, after, then, now, old, new, change, photograph, object, memory
	Understand that the past is different from the present and that evidence can help us find out about it.
	Provides the language and experiential foundation for Year 1 work on family, childhood and change.


End-of-year historical expectation: By the end of EYFS, pupils can talk about past and present in familiar contexts and use simple evidence to notice change.


Year 1
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	Family trees; childhood toys then and now
	CORE CHRONOLOGY
• Know that a family tree shows relationships between family members across generations.
• Know that “within living memory” means a period remembered by people who are alive today.

CORE KNOWLEDGE
• Know that children, parents and grandparents belong to different generations.
• Know that toys can be historical sources because they tell us about childhood in the past.
• Know that toys have been made from materials including wood, metal, fabric and plastic.
• Know that changes in materials, manufacturing and technology have changed the toys children play with.
• Know that some toys and forms of play have continued across generations as well as changed.

KEY VOCABULARY
generation, family tree, living memory, source, past, present, change, similarity, difference, material
	Interpret change through familiar evidence and distinguish what has changed from what has remained similar.
	Builds directly from EYFS personal/family chronology and prepares pupils to compare people and periods in Year 2.

	The Empire Windrush & Floella Benjamin
	CORE DATES & CHRONOLOGY
• Know that HMT Empire Windrush arrived at Tilbury Docks on 22 June 1948.
• Know that this happened after the Second World War.
• Know that Floella Benjamin was born in Trinidad in 1949 and came to Britain as a child in 1960.

CORE PEOPLE & PLACES
• Caribbean; Trinidad; Britain; Tilbury; Floella Benjamin.

CORE KNOWLEDGE
• Know that people from Caribbean countries moved to Britain after WW2. 
• Know that many people came to live and work in Britain and contributed to British society.
• Know that Floella Benjamin travelled from Trinidad to Britain as a child and later became a well-known broadcaster, author and public figure.
• Know that Caribbean families could experience racism and unfair treatment in Britain.

KEY VOCABULARY
migration, migrant, Caribbean, Windrush, generation, community, racism, discrimination, contribution
	Use an individual life to explore migration, belonging and change in national life.
	Introduces migration and national change, revisited at greater scale in later British history.

	The Gunpowder Plot & the story of the Nativity
	CORE DATES & CHRONOLOGY
• Know that the Gunpowder Plot took place in 1605, more than 400 years ago.
• Know that 5 November is associated with the discovery of the plot.

CORE PEOPLE & PLACES
• King James I; Robert Catesby; Guy Fawkes; Houses of Parliament, London.

CORE KNOWLEDGE
• Know that a group of Catholic conspirators led by Robert Catesby planned to kill King James I and members of Parliament by exploding gunpowder beneath the Houses of Parliament.
• Know that Guy Fawkes was found guarding the gunpowder and was arrested.
• Know that the plot failed and that Bonfire Night developed as a commemoration of the event.
• Know that religious conflict between Catholics and Protestants formed part of the context of the plot.
• Know that traditions can preserve memories of events but are not themselves complete historical accounts.
• The curriculum overview also names the Nativity in this half-term; its detailed substantive content should be secured through the relevant RE curriculum rather than treated as a History knowledge requirement.

KEY VOCABULARY
plot, Parliament, king, Catholic, Protestant, conspirator, gunpowder, commemorate, evidence
	Use stories and sources to distinguish past events from present-day remembrance/tradition.
	Develops sequencing beyond living memory and prepares for more explicit significance work in Year 2.

	David Attenborough / significant local places
	CORE CHRONOLOGY
• Know that David Attenborough was born in 1926 and belongs to the recent past and present.

CORE KNOWLEDGE
• Know that David Attenborough became a significant British broadcaster and natural historian whose television work brought knowledge of the natural world to large audiences.
• Know that a person can be historically significant because of the influence or impact of their work.
• Know that buildings, monuments, photographs, maps and objects can provide evidence about the history of a local place.
• Know that local places can change in use, appearance and significance over time.

KEY VOCABULARY
significant, local, place, evidence, building, monument, change, broadcaster, natural historian
	Begin to explain why particular people and places are remembered or considered important.
	Provides a foundation for Year 2 local significance and later formal local history studies.


End-of-year historical expectation: By the end of Year 1, pupils can sequence familiar and significant events, use simple sources, and describe change between past and present.


Year 2
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	Activists: Rosa Parks & Emily Davison; Emily Davies & Girton College
	CORE DATES & CHRONOLOGY
• Know that Emily Davies lived 1830–1921 and helped establish Girton College in 1869.
• Know that Emily Wilding Davison lived 1872–1913 and campaigned for women's suffrage.
• Know that Rosa Parks lived 1913–2005 and refused to give up her bus seat in Montgomery, Alabama, in 1955.
• Recognise that these women lived in different places and periods but all challenged restrictions placed on people's rights.

CORE PEOPLE & PLACES
• Emily Davies; Emily Wilding Davison; Rosa Parks; Girton College; Cambridge; Montgomery, Alabama, USA.

CORE KNOWLEDGE
• Know that Emily Davies campaigned for women's access to higher education and was central to the foundation of Girton College, Britain's first residential college for women offering degree-level study.
• Know that women in Britain did not have the same political rights as men in the 19th and early 20th centuries.
• Know that Emily Davison was a suffragette who used militant protest in the campaign for women's voting rights and died after being struck by the King's horse at the Epsom Derby in 1913.
• Know that Rosa Parks' 1955 arrest followed her refusal to surrender her seat under Montgomery's racially segregated bus system and helped trigger the Montgomery Bus Boycott.
• Know that historical change is usually produced by the actions of many people and groups, not one individual alone.

KEY VOCABULARY
activist, campaign, rights, suffrage, suffragette, segregation, discrimination, protest, equality, university
	Compare individuals from different contexts and consider action, consequence and significance.
	Builds from Y1 significant individuals and prepares for later study of power, rights and social change.

	Explorers: Columbus & Armstrong; Armstrong & the first Moon landing
	CORE DATES & CHRONOLOGY
• Know that Christopher Columbus lived 1451–1506 and crossed the Atlantic in 1492.
• Know that Neil Armstrong lived 1930–2012 and Apollo 11 landed on the Moon in 1969.
• Know that these events were almost 500 years apart.

CORE PEOPLE & PLACES
• Christopher Columbus; Neil Armstrong; Atlantic Ocean; Caribbean; Moon; United States.

CORE KNOWLEDGE
• Know that Columbus was a Genoese navigator who sailed for the Spanish monarchs and sought a westward sea route to Asia.
• Know that in 1492 his expedition crossed the Atlantic and reached islands in the Caribbean.
• Know that Indigenous peoples had lived in the Americas for thousands of years; Columbus did not discover an empty or previously unknown continent.
• Know that Columbus's voyages were followed by sustained European colonisation, exchange and conquest, with profound consequences for Indigenous peoples.
• Know that Apollo 11 was a United States space mission and that Neil Armstrong became the first person to walk on the Moon on 20 July 1969.
• Know that exploration depends on the technology, knowledge and purposes available in a particular period.

KEY VOCABULARY
exploration, explorer, voyage, navigator, Atlantic, Caribbean, Indigenous, colonisation, mission, astronaut
	Compare motives, experiences, achievements and historical significance across periods without assuming exploration has one simple meaning.
	Strengthens cross-period comparison before KS2 chronological studies.

	Artists: Georgia O'Keeffe and Yayoi Kusama
	CORE DATES & CHRONOLOGY
• Know that Georgia O'Keeffe lived 1887–1986.
• Know that Yayoi Kusama was born in 1929.
• Recognise that their lives overlap historically, although they worked in different places and contexts.

CORE KNOWLEDGE
• Know that significant individuals can be studied through evidence about their lives, work and historical context.
• Know that O'Keeffe was an American artist associated particularly with large-scale flower paintings and landscapes of the American Southwest.
• Know that Kusama is a Japanese artist whose work has included painting, sculpture and installation and is strongly associated with repeated dot and pattern motifs.
• Know that an artist's work can be influenced by the time, place and society in which they live.

KEY VOCABULARY
significant, artist, period, contemporary, evidence, influence, context
	Use biographical and contextual evidence to compare lives and historical contexts.
	Reinforces comparison of significant individuals.

	Mathematical Bridge / local significance
	CORE KNOWLEDGE
• Know the name and location of the local historical place selected for study.
• Know when it was built or first used, where this is known, and its original purpose.
• Know at least one way its use, appearance or surrounding area has changed over time.
• Know why the place is historically significant to the local community.
• Know that maps, photographs, buildings, inscriptions and local records can provide evidence about a place's past.

KEY VOCABULARY
local history, site, structure, map, photograph, evidence, purpose, significance, change

PLANNING NOTE

	Use place-based evidence to ask what a local site can reveal about the past.
	Prepares for more sustained local history in KS2.


End-of-year historical expectation: By the end of Year 2, pupils can compare people/events across periods, use evidence to answer questions and give simple explanations of significance and change.


Year 3
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	Palaeolithic & Neolithic Britain
	CORE DATES & CHRONOLOGY
• Know that the Stone Age is a prehistoric period before written records in Britain.
• Know that the Palaeolithic (Old Stone Age) came before the Mesolithic and Neolithic.
• Know that farming began to spread in Britain from around 4000 BC/BCE, marking the Neolithic period.

CORE KNOWLEDGE
• Know that Palaeolithic people survived through hunting, gathering and fishing and moved in response to food, climate and resources.
• Know that climate and sea levels changed greatly across prehistory and Britain was at times connected to continental Europe.
• Know that Neolithic communities increasingly farmed crops and animals and established more permanent settlements.
• Know that farming changed patterns of food production, settlement and land use but hunting and gathering did not disappear immediately.
• Know that archaeologists use material remains such as tools, bones, monuments and settlement evidence because prehistoric Britain left no written records.
• Know that Stonehenge was begun in the Neolithic period and is evidence of organised communities and belief/ritual, although historians cannot know its exact purpose with certainty.

KEY VOCABULARY
prehistory, Palaeolithic, Mesolithic, Neolithic, hunter-gatherer, nomadic, settlement, agriculture, archaeology, evidence
	Explain change over a very long period and infer from archaeological evidence.
	Introduces Britain's long chronological narrative and source limitations.

	Bronze & Iron Ages in Britain
	CORE DATES & CHRONOLOGY
• Know that the Bronze Age in Britain began around 2500 BC/BCE.
• Know that the Iron Age in Britain began around 800 BC/BCE.
• Know that the Roman invasion of AD 43 is conventionally used to mark the end of the British Iron Age.

CORE KNOWLEDGE
• Know that bronze is an alloy made principally from copper and tin and allowed different tools and weapons to be produced.
• Know that access to metals encouraged trade over long distances.
• Know that Iron Age communities used iron for tools and weapons and lived in farming settlements.
• Know that hillforts were defended settlements or centres built in many parts of Iron Age Britain.
• Know that roundhouses are an important form of archaeological evidence for Iron Age domestic life.
• Know that technological change did not happen everywhere at the same time and older materials continued to be used.

KEY VOCABULARY
Bronze Age, Iron Age, alloy, copper, tin, iron, trade, hillfort, roundhouse, archaeology
	Explain technological and social change while identifying continuity across prehistoric Britain.
	Leads chronologically into Roman Britain.

	Isaac Newton & Light / Local History Study
	CORE DATES & CHRONOLOGY
• Know that Isaac Newton lived 1642–1727, placing him in the 17th and early 18th centuries.

CORE KNOWLEDGE
• Know that Newton was an English mathematician and natural philosopher whose work contributed to understanding motion, gravity and light.
• Know that he studied at the University of Cambridge and later became Lucasian Professor of Mathematics.
• Know that historical accounts of scientists can contain later stories and legends; historians distinguish well-supported evidence from memorable anecdotes.
• For the local history element, pupils should know the selected site's/person's key dates, original role, important changes and significance to the locality.

KEY VOCABULARY
century, evidence, account, scientist, mathematician, Cambridge, local history, significance

PLANNING NOTE
The overview does not define the local study or the depth of Newton content. Unit planning should fix the precise local knowledge rather than adding ad hoc facts.
	Use biographical/local evidence to investigate significance and connection to place.
	Extends KS1 significant-individual/local-place work into a more formal enquiry.

	The Romans in Britain
	CORE DATES & CHRONOLOGY
• Know that Julius Caesar attempted invasions of Britain in 55 and 54 BC/BCE but did not conquer it.
• Know that the Roman conquest of Britain began under Emperor Claudius in AD 43.
• Know that Boudica's revolt took place around AD 60/61.
• Know that Roman rule in Britain ended around AD 410.

CORE PEOPLE & PLACES
• Claudius; Boudica; Rome; Roman Empire; Britain; Londinium; Hadrian's Wall.

CORE KNOWLEDGE
• Know that Rome was the centre of a large empire spanning parts of Europe, North Africa and western Asia.
• Know that the conquest of Britain was gradual and met resistance from different peoples, including the Iceni under Boudica.
• Know that the Romans developed towns, roads, forts and other infrastructure in Britain and expanded systems of trade, taxation and government.
• Know that Hadrian's Wall was begun in AD 122 and marked a heavily defended frontier rather than simply the edge of all Roman influence.
• Know that Roman Britain was culturally diverse and included people from across the empire.
• Know that Roman rule changed many aspects of life while many local practices and communities continued.
• Know that written sources, buildings, coins, inscriptions and archaeology provide different evidence about Roman Britain.

KEY VOCABULARY
empire, emperor, invasion, conquest, resistance, province, legion, settlement, infrastructure, archaeology
	Evaluate change and continuity: what changed under Roman rule and what did not; use archaeological and written evidence.
	Provides the chronological context for Y4 settlement after Roman withdrawal.


End-of-year historical expectation: By the end of Year 3, pupils can place major periods securely, distinguish primary/secondary evidence and explain changes using more than one source.


Year 4
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	Britain's settlement by Anglo-Saxons and Scots
	CORE DATES & CHRONOLOGY
• Know that Roman rule in Britain ended around AD 410.
• Know that Anglo-Saxon migration and settlement increased during the 5th and 6th centuries.
• Know that Augustine's mission arrived in Kent in AD 597.

CORE PEOPLE & PLACES
• Angles; Saxons; Jutes; Scots; Augustine; Canterbury; Iona; Lindisfarne; Northumbria; Mercia; Wessex; East Anglia; Kent.

CORE KNOWLEDGE
• Know that after Roman rule ended, Britain was not one united kingdom.
• Know that groups conventionally described as Angles, Saxons and Jutes migrated from areas of northern Europe and settled in Britain.
• Know that migration, settlement and invasion are related but not identical processes.
• Know that several Anglo-Saxon kingdoms developed, including Northumbria, Mercia, Wessex and East Anglia.
• Know that place names, archaeology, graves and written sources provide evidence about settlement.
• Know that Anglo-Saxon communities were largely agricultural and settlement was commonly organised around villages and estates.
• Know that early Anglo-Saxon communities followed varied pre-Christian beliefs and that Christianity spread gradually, including through Canterbury, Iona and Lindisfarne.

KEY VOCABULARY
migration, settlement, invasion, kingdom, pagan, Christianity, conversion, monastery, archaeology, place name
	Interpret settlement as a complex process involving migration, power, belief and continuity rather than a single invasion event.
	Builds directly on the end of Roman Britain.

	Viking and Anglo-Saxon struggle for England
	CORE DATES & CHRONOLOGY
• Know that the Viking raid on Lindisfarne took place in AD 793.
• Know that Alfred the Great ruled Wessex from AD 871–899.
• Know that Athelstan became king in AD 924 and won the Battle of Brunanburh in AD 937; he is commonly regarded as the first king to rule a unified England.
• Know that Danish king Cnut became king of England in 1016.

CORE PEOPLE & PLACES
• Vikings; Alfred the Great; Athelstan; Cnut; Scandinavia; Lindisfarne; Wessex; Danelaw.

CORE KNOWLEDGE
• Know that people described as Vikings came mainly from areas now called Denmark, Norway and Sweden.
• Know that Viking activity included raiding, trading, migration and settlement.
• Know that Scandinavian armies conquered and settled substantial parts of England and that the term Danelaw is used for areas where Danish law and influence were especially strong.
• Know that Alfred resisted Viking expansion and made agreements with Viking leaders; conflict did not mean the two populations were permanently separate.
• Know that Anglo-Saxon and Scandinavian communities lived alongside one another and influenced language, place names and society.
• Know that control of England changed repeatedly; the period was not a simple story of Anglo-Saxons defeating Vikings.

KEY VOCABULARY
Viking, raid, invasion, settlement, Danelaw, kingdom, resistance, treaty, monarch, unification
	Explain causes and consequences of conflict and recognise coexistence as well as warfare.
	Develops the narrative towards the formation of England and 1066.

	Edward the Confessor and 1066
	CORE DATES & CHRONOLOGY
• Know that Edward the Confessor ruled England from 1042–1066.
• Know that Edward died in January 1066.
• Know that 1066 is a major chronological marker because the Norman Conquest ended Anglo-Saxon rule in England.

CORE KNOWLEDGE
• Know that Edward died without a surviving child, creating a disputed succession.
• Know that Harold Godwinson became king after Edward's death.
• Know that the succession dispute involved competing claims to the English throne and led into the events of 1066.
• Know that historical claims to power were based on inheritance, promises, political support and military strength.
• Know that the Norman Conquest represents both a major political change and an example of continuity: people and everyday life did not all change instantly.

KEY VOCABULARY
succession, heir, claim, throne, monarch, conquest, continuity, turning point
	Use evidence and chronology to explain why 1066 is historically significant.
	Creates a secure British chronological anchor for later beyond-1066 study.


End-of-year historical expectation: By the end of Year 4, pupils can construct a connected narrative from Roman Britain to 1066 and use evidence to explain causation, change, continuity and differing accounts.


Year 5
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	Ancient Egypt
	CORE DATES & CHRONOLOGY
• Know that Ancient Egyptian civilisation developed along the Nile for more than 3,000 years.
• Know that the unification of Upper and Lower Egypt is conventionally dated to around 3100 BC/BCE.
• Know that the Great Pyramid of Giza was built around 2600 BC/BCE.
• Know that Tutankhamun ruled in the 14th century BC/BCE and his tomb was discovered by Howard Carter's team in 1922.

CORE PEOPLE & PLACES
• Nile; Egypt; pharaoh; Giza; Tutankhamun; Howard Carter.

CORE KNOWLEDGE
• Know that the Nile's annual flooding and fertile land supported agriculture, settlement, transport and trade.
• Know that Egyptian society was hierarchical and pharaohs held political and religious authority.
• Know that Egyptians developed hieroglyphic writing and used papyrus and inscriptions for administration, religion and commemoration.
• Know that religion involved many gods and beliefs about death and the afterlife.
• Know that mummification and tomb goods were connected to beliefs about the afterlife, but practices varied by wealth, status and period.
• Know that pyramids were monumental tombs built through organised labour and specialist knowledge; historians continue to investigate precisely how construction was managed.
• Know that archaeology, tombs, objects, inscriptions and written texts provide evidence, but much surviving evidence disproportionately represents elites.

KEY VOCABULARY
civilisation, pharaoh, hierarchy, Nile, irrigation, hieroglyphs, scribe, mummification, afterlife, archaeology
	Interpret how environment, belief, power, technology and social organisation shaped Egyptian civilisation; use material and written evidence.
	Moves pupils from British chronology to comparative world history.

	Ancient Greece
	CORE DATES & CHRONOLOGY
• Know that the Ancient Greek world flourished particularly during the first millennium BC/BCE.
• Know that democracy developed in Athens in the 5th century BC/BCE.
• Know that Alexander the Great lived 356–323 BC/BCE.

CORE PEOPLE & PLACES
• Athens; Sparta; Greece; Mediterranean; Alexander the Great.

CORE KNOWLEDGE
• Know that Ancient Greece consisted of independent city-states rather than one unified modern-style country.
• Know that Athens and Sparta had different political and social systems.
• Know that Athenian democracy involved direct participation by male citizens; women, enslaved people and non-citizens were excluded from political citizenship.
• Know that Greek religion was polytheistic and religious practices were woven into civic and domestic life.
• Know that Greek achievements included developments in philosophy, theatre, architecture, mathematics, historical writing and art.
• Know that the Olympic Games originated in Ancient Greece as a religious festival associated with Zeus.
• Know that Alexander of Macedon created a large empire and helped spread Greek language and culture across a wide area.
• Know that claims about Greek 'influence on the western world' should be traced through specific examples rather than assuming modern institutions are unchanged copies of Greek ones.

KEY VOCABULARY
city-state, democracy, citizen, assembly, empire, polytheism, philosophy, legacy, influence, enslaved
	Evaluate influence and legacy while recognising diversity within Ancient Greece and avoiding treating 'the Greeks' as one uniform group.
	Supports comparison of political, cultural and social systems across civilisations.

	The Kingdom of Benin
	CORE DATES & CHRONOLOGY
• Know that the Kingdom of Benin developed in West Africa from around the 11th century and lasted until 1897.
• Know that Benin City became the centre of a powerful kingdom long before modern European colonial rule in the region.
• Know that British forces invaded Benin City in 1897.

CORE PEOPLE & PLACES
• Benin City; West Africa; present-day Nigeria; Oba.

CORE KNOWLEDGE
• Know that the Kingdom of Benin is not the same as the modern country called the Republic of Benin; its historic centre lies in present-day Nigeria.
• Know that the Oba was the ruler and that the kingdom developed a sophisticated court and system of government.
• Know that Benin City was a major urban centre with earthworks, roads, craft production and trade.
• Know that skilled guilds produced artworks in brass, bronze, ivory and other materials, including objects now commonly called the Benin Bronzes.
• Know that Benin traded regionally and later with European merchants, including in goods such as pepper, ivory and, at times, enslaved people.
• Know that the British punitive expedition of 1897 attacked and looted Benin City and removed thousands of cultural objects.
• Know that objects from Benin are important historical sources and that their removal and present ownership are part of the objects' later histories.

KEY VOCABULARY
kingdom, Oba, court, guild, trade, brass, bronze, artefact, invasion, looting, provenance
	Compare societies carefully and use evidence to challenge simplistic or Eurocentric assumptions.
	Extends world-history comparison and prepares for global dimensions of Y6 history.

	Dorothy Vaughan, Mary Jackson, Katherine Johnson & Christine Darden
	CORE DATES & CHRONOLOGY
• Know that these women worked at NACA/NASA during the 20th century and that their careers overlapped with major developments in US aeronautics and spaceflight.
• Know that NASA was established in 1958 and the first Moon landing took place in 1969.

CORE PEOPLE
• Dorothy Vaughan (1910–2008); Mary Jackson (1921–2005); Katherine Johnson (1918–2020); Christine Darden (born 1942).

CORE KNOWLEDGE
• Know that Black women mathematicians and engineers made important contributions to American aeronautics and space programmes.
• Know that Dorothy Vaughan became a supervisor and developed expertise in computer programming.
• Know that Mary Jackson became NASA's first Black female engineer.
• Know that Katherine Johnson calculated and checked flight trajectories for crewed space missions.
• Know that Christine Darden became an engineer and researcher known particularly for work on supersonic flight and sonic booms.
• Know that they worked within a society shaped by racial segregation and sex discrimination and that institutional barriers affected opportunities and recognition.
• Know that historical significance can involve contributions made by people whose work was not always widely recognised at the time.

KEY VOCABULARY
segregation, discrimination, mathematician, engineer, aeronautics, NASA, trajectory, significance, contribution
	Consider significance, barriers, contribution and how historical narratives choose whom to remember.
	Revisits significant individuals at a more analytical level before Y6 societal history.


End-of-year historical expectation: By the end of Year 5, pupils can situate and compare world civilisations, evaluate source usefulness and perspective, and justify interpretations using evidence.


Year 6
	Unit / focus
	Core substantive knowledge
	Knowledge & interpretation
	Builds on / prepares for

	World War I & World War II
	CORE DATES & CHRONOLOGY
• Know that the First World War lasted 1914–1918.
• Know that the Second World War in Europe began in September 1939; Britain declared war on Germany on 3 September 1939.
• Know that the Battle of Britain took place in 1940 and the Blitz began in September 1940.
• Know that VE Day was 8 May 1945 and that the wider Second World War ended in September 1945.

CORE PEOPLE & PLACES
• Britain; Europe; Germany; Poland; Winston Churchill; Adolf Hitler; RAF; Luftwaffe. Local people/sites should be added from the agreed local-history enquiry.

CORE KNOWLEDGE
• Know that WWI and WWII were global conflicts involving empires, colonies, allies and populations far beyond Europe.
• Know that WWII in Europe followed Nazi Germany's invasion of Poland and Britain's and France's declarations of war.
• Know that Nazi ideology and expansionism were central to the European conflict; avoid reducing the causes of war to the actions of one person alone.
• Know that the Battle of Britain was an air campaign in which the RAF defended Britain against the Luftwaffe and that radar, aircraft production, pilots and geography contributed to Britain's defence.
• Know that the Blitz was a sustained bombing campaign against British towns and cities and affected civilians, homes, transport and industry.
• Know that evacuation moved many children and other civilians away from areas considered at high risk of bombing.
• Know that rationing was introduced because war disrupted imports and supplies and was intended to distribute scarce goods more fairly.
• Know that wartime mobilisation changed the work undertaken by women and men, although gender inequality did not disappear.
• Know that millions of people from across the British Empire and Commonwealth contributed to the war effort.
• Know that the Holocaust was the systematic persecution and murder of six million Jewish people by Nazi Germany and its collaborators, alongside the persecution and murder of millions of other victims.
• Know that war had significant local effects; pupils should study agreed local evidence rather than treating national experience as identical everywhere.

KEY VOCABULARY
alliance, conflict, invasion, mobilisation, Blitz, evacuation, rationing, propaganda, Home Front, Holocaust, turning point
	Explain interconnected causes and consequences; examine how conflict affected society; use local, national and international evidence and distinguish experience from later interpretation.
	Draws on chronology, causation, significance, source evaluation and local history developed across KS2.

	Britain post-WWII
	CORE DATES & CHRONOLOGY
• Know that WWII ended in 1945 and post-war reconstruction followed.
• Know that the National Health Service was established in 1948.
• Know that HMT Empire Windrush arrived in 1948, connecting explicitly back to Year 1 learning.
• Know that Britain experienced substantial social, economic and demographic change across the second half of the 20th century.

CORE KNOWLEDGE
• Know that wartime destruction and shortages continued to affect everyday life after 1945; rationing did not end completely until 1954.
• Know that post-war governments expanded welfare provision, including the creation of the NHS.
• Know that people migrated to Britain from the Caribbean, South Asia and elsewhere, including citizens of Britain and its empire/Commonwealth, contributing to the rebuilding and development of post-war Britain.
• Know that migrants could face racism, discrimination and restrictions despite their contributions to British society.
• Know that decolonisation changed Britain's relationship with countries formerly governed as part of the British Empire.
• Know that housing, employment, technology, family life and cultural life changed substantially, although experiences varied by region, class, ethnicity and gender.
• Know that post-war change was neither immediate nor uniformly experienced; important continuities remained.

KEY VOCABULARY
post-war, reconstruction, welfare state, NHS, migration, Commonwealth, decolonisation, discrimination, continuity, social change
	Investigate continuity and change across post-war society and connect developments to earlier learning, including migration and national change.
	Returns to themes first encountered through Windrush in Y1 at substantially greater chronological and analytical depth.

	Darwin / Local History Study
	CORE DATES & CHRONOLOGY
• Know that Charles Darwin lived 1809–1882.
• Know that HMS Beagle's voyage took place from 1831–1836.
• Know that On the Origin of Species was published in 1859.

CORE KNOWLEDGE
• Know that Darwin was an English naturalist who developed an explanation of evolution by natural selection from observations, evidence and earlier scientific ideas.
• Know that his ideas developed over many years and were shaped by collecting, comparison, correspondence and debate; scientific change is not simply the work of a lone 'genius'.
• Know that Alfred Russel Wallace independently developed a similar theory of natural selection and that their ideas were presented jointly in 1858.
• Know that Darwin's work was debated in its 19th-century religious, scientific and social context.
• For the local history study, pupils should know the selected site's/person's core dates, historical context, changes over time and local significance, supported by specific local sources.

KEY VOCABULARY
naturalist, evidence, theory, natural selection, publication, interpretation, significance, local history

PLANNING NOTE
The overview names Darwin and a local history study but does not specify the exact local enquiry. The local substantive knowledge must therefore be fixed in unit planning.
	Investigate historical significance using evidence and connect an individual's work/life to its historical context rather than treating biography as an isolated story.
	Provides an opportunity to synthesise the disciplinary approaches developed across the primary curriculum.


End-of-year historical expectation: By the end of Year 6, pupils can connect local, British and world history; evaluate evidence and interpretations; and construct sustained, supported explanations of change, causation and significance.


Curriculum Coherence: Key Threads Across the School
	Curriculum thread
	How it develops

	Change & continuity
	Personal/family change → social and national change → prehistoric technological/social change → settlement and kingdom → civilisation/legacy → wartime and post-war transformation.

	Migration, settlement & encounter
	Windrush → exploration → prehistoric movement/settlement → Romans → Anglo-Saxons/Vikings → world civilisations → global conflict and post-war Britain.

	Power, rights & society
	Activists and significant individuals → Roman rule → kingdoms and conversion → ancient political/social systems → conflict and post-war society.

	Local history
	Significant local places/people in KS1 → formal local study in Y3 → local dimensions of Roman history → local connections in Y6 WWI/WWII and post-war Britain.

	Evidence & interpretation
	Objects/photos/stories → comparing sources → archaeology and primary/secondary evidence → provenance/purpose → reliability/perspective → synthesis and competing interpretations.



Notes on the source overview
Where the History Curriculum Overview names a person or focus but does not specify the substantive historical knowledge to be taught (for example, Isaac Newton & Light, Darwin, and some local studies), this document deliberately does not invent detailed content. Those areas are identified as points where unit-level knowledge organisers or planning should specify the precise knowledge.
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